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This bibliography has been compiled as part of a continuing series designed 
to make information on relevant dissertations available to users of the ERIC 
system. Monthly issues of Dissertation Abstracts International are reviewed 
in order to compile abstracts of dissertations on related topics, which thus 
become accessible in searches of the ERIC data base. Ordering information 
for the dissertations themselves is included at the end of the bibliography. 

Abstracts of the following dissertations are included in this collection: 



Batty, Constance Wheat 
PERCEPTIONS OF ELEMENTARY CLASS- 
ROOM TEACHERS REGARDING THE 
CAUSES OF THE HIGH INCIDENCE OF 
READING RETARDATION OCCURRING 
AMONG BLACK PUPILS 

Berchen, Philippa 
A STUDY OF THE EFFECTS OF VISUAL 
TRAINING ON VISUAL PROFICIENCY, 
ATTENTION AND READING PERFORMANCE 
IN LEARNING DISABLED CHILDREN 
MANIFESTING READING RETARDATION 

Bhatia, Surinder K. 
THE EFFECTS OF THREE DIFFERENT 
READING PROGRAMS ON UNDER- 
ACHIEVING STUDENTS 

Burley, JoAnne Elaine 
A COMPARATIVE STUDY: FOUR METHODS 
OF READING PRACTICE AND THEIR EF- 
FECT UN ACHIEVEMENT AND ATTITUDE 

B»/cler, Margaret ~cott 
A STUDY OF CREDIT REMEDIAL ENG- 
LISH COURSES IN THE TWO-YEAR 
COLLEGES IN THE UNITED STATES 



Chambliss, Carolyn Alford 
RELATIONSHI? OF INSTRUCTIONAL SETTING 
AND ASSOCIATED VARIABLES TO READING 
ACHIEVEMENT FOR TITLE I STUDENTS IN A 
FLORIDA URBAN SCHOOL DISTRICT 

Chavous, Patricia Griffin 
ALTERNATIVE MODES OF DELIVERING SUPPLE- 
MENTARY READING SERVICES TO COMPENSATORY 
EDUCATION STUDENTS IN RELATION TO READ- 
ING ACHIEVEMENT AND COST EFFECTIVENESS 

DiVora, Mercedes E. Castillo 
THE DESIGN AND IMPLEMENTATION OF A 
REMEDIAL READING PROGRAM FOR UNIVERSITY 
FRESHMEN AND SOPHOMORES IN VENEZUELA 

Drury, Alinda Marie 

SYNTACTIC COMPLEXITY, VOCABULARY DIFFI- 
CULTY AND READABILITY FOR DEAF COLLEGE 
STUDENTS 

Fairbanks, David Larry 

AN EVALUATION OF FUNCTIONAL LITERACY 

REMEDIATION IN LEON COUNTY 

Flippo, Rona Fleig 

COMPARISON OF COLLEGE STUDENTS 1 READING 
GAINS IN A DEVELOPMENTAL, READING PROGRAM 
USING GENERAL AND SPECIFIC LEVELS OF 
DIAGNOSIS 
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Gottlieb, Barbara Weintraub 
SOCIAL FACILITATION INFLUENCES ON 
THE ORAL READING PERFORMANCE OF 
MILDLY HANDICAPPED SEGREGATED 
ELEMENTARY SCHOOL CHILDREN 

Hoi singer, Kathryn Goolsby 
EFFECTS OF A SHORT-TERM TITLE I 
PARENT INVOLVEMENT PROGRAM IN 
READING USING PARENT HELP 
PACKETS IN THE HOME 

Lesnick, Howard Michael 
A STUDY OF THE EFFECTIVENESS OF 
THE DEVELOPMENTAL READING PRO- 
GRAM Al NORTHERN VIRGINIA 
COMMUNITY COLLEGE 1 " S ANNANDALE 
CAMPUS 

Lowenthal , Barbara 
EFFECTS OF SMALL GROUP INSTRUC- 
TION IN COMPARISON TO LARGE 
GROUP INSTRUCTION ON THE ORAL 
LANGUAGE PERFORMANCE OF LANGU- 
AGE DELAYED PRESCHOOL CHILDREN 

Lucero, Kathleen Franks 
THE EFFECTS OF GROUP COUNSELING 
ON SELF-CONCEPT AND ACADEMIC 
PERFORMANCE OF A SELECT GROUP 
OF SEVENTH GRADE STUDENTS IN 
A REMEDIAL READING PROGRAM 



Moley, Pauline Frances 

EFFECTS OF USING A LANGUAGE EXPERIENCE 
APPROACH WITH EITHER A PHONICS WHOLE- 
WORD OR A COMBINATION PHONICS AND WHOLE- 
WORD APPROACH WHEN TEACHING READING TO 
LEARNING DISABLED STUDENTS HAVING 
FIELD-DEPENDENT AND FIELD- INDEPENDENT 
COGNITIVE LEARNING STYLES 

Morrissey, Patricia Jo 

PRE-ACADEMIC PREDICTORS OF SUCCESS IN A 
MULTI SENSORY READING PROGRAM 

Ostertag, Bruce Andrew 

A STUDY TO IDENTIFY AND DESCRIBE READING 
INSTRUCTION USED IN ARIZONA PUBLIC HIGH 
SC. iOOLS FOR THE LEARNING DISABLED 
STUDENT 

Polirstok, Susan Rovet 

MAINTENANCE AND GENERALIZATION OF TUTOR 
READING AND SOCIAL BEHAVIOR AS A FUNC- 
TION OF APPROVAL TRAINING FOR TUTORS 
IN REMEDIAL READING CLASSES 

Reith, Roberta K. 

THE ABILITY OF HIGH RISK COLLEGE FRESH- 
MEN TO USE SPECIFIC CONTEXT CLUES TO 
DERIVE WORD MEANINGS 

Reynolds, Bibb Graves 
AN INVESTIGATION OF THE EFFECT OF AN 
ESAA-FUNDED SUMMER REMEDIAL READING 
AND MATHEMATICS PROGRAM ON THE SELF- 
CONCEPT AND LOCUS OF CONTROL ORIENTATION 
OF ELEMENTARY STUDENTS 
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Robbins, Louise Dunbar 
CRITICAL READING CRITERIA USED 
BY NON-PROFICIENT READERS IN 
COLLEGE 

Scarpati, Stanley Edward 
EFFECTS OF NONVERBAL SEMANTIC 
LABEL, AND NONASSOCIATED LABEL 
ENCODING TASKS ON THE SHORT- 
TERM MEMORY FUNCTION OF NORMAL 
AND LEARNING DISABLED READERS 

Thompson, Teres? Lou 
COMMUNICATION BETWEEN THE HANDI- 
CAPPED AND NONHANDICAPPED: AN 
INVESTIGATION OF MAIN STREAMING 

Walker, Mary Margaret Jones 
THE READING AND STUDY SKILLS 
PROGRAM AT NORTHERN ILLINOIS 
UNIVERSITY, 1963-1976 
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PERCEPTIONS OF ELEMENTARY CLASSROOM TEACHERS 
REGARDING THE CAUSES OF THE HIGH INCIDENCE OF 
REXDING RETARDATION OCCURRING AMONG BLACK PUPILS 

Order No. 8019441 
Batty, Constance Wheat, Ed.D. University of Massachusetts, 1980 
209pp. Director: Dr. Rudine Sims 

The poor academic performance of students in urban schools causes 
concern for parents, school officials, and the general public. In particular, 
the reading performance of black students in city schools, when compaied 
lo national and state norms, continues to show a steady decline the longer 
students stay in school. 

The purpose of this dissertation was to examine the perceptions of a 
sample of elementary classroom teachers regarding the causes of the high 
incidence of reading retardation among black students. Therefore, the major 
research question was: What are the current perceptions of classroom 
teachers regarding the causes of the high incidence of reading retardation 
occurring among black pupils? 

In addition, the following subsidiary questions wers examined: (A) Do 
more teachers perceive these causes to be attributable to in-school or to out- 
of school factors? (B) Do the expressed perceptions of teachers regarding 
the major cause of the high incidence of reading retardation among black 
pupils differ in kind and frequency from the causes of reading retardation 
explored with the greatest frequency by current researchers? (C) Do 
teachers' perceptions vary in relationship to their age, sex, educational 
background, ethnicity, experience, grade level or urban/suburban school 
location? 

Data were obtained from an anonymous questionnaire distributed to 
elementary teachers who were employed in schools having at minimum a 
40% black student population. The data were statistically treated using the 
Statistical Package for the Social Sciences (Nie, Hull, Jenkins, Streinbrenner 
and Bent. 1970). 

Major conclusions were that teachers do not view themselves or the 
schools as largely responsible for the problem and that teachers view their 
professional training as adequate. In addition, most respondents seemed to 
believe that the cause of the problem lay in the characteristics of the black 
child, the black parent, the community and other factors over which the 
school has no control. The respondents' race related significantly to their 
perceptions of the schools, the process of schooling and to their view of the 
black child. Non-white teachers tended to express attitudes that the 
investigator considered to be less negative regarding the black child and that 
indicated a greater confidence in the schools' resources to change the 
pattern of failure, 'in addition, many teachers expressed opinions that are 
not in consonance with recent research. 

Important implications of this sTJdy were that some teachers adhere to 
views that are reflective of racist and classist attitudes and further, that 
teachers view themselves not as change agents, but as reflectors of society. 
Teacher behavior can be affected by such attitudes and therefore such 
attitudes can impact negatively on student achievement. Other implications 
were that many teachers fail to keep abreast of current research and that 
teachers are concerned about negative attitudes expressed by the general 
public regarding teachers. 

Recommendations made as a result of the study included the 
development of teacher training designed to increase teachers* acceptance of 
the cultural diversity within our society. Other courses recommended were 
those designed to foster an understanding of the impact that teachers and 
schools have on the academic achievement and lives of their constituents. 

Other recommendations included suggestions for educational 
organization*; to highlight successful reading programs for black pupils, 
increase parent participation, and to refine the teacher selection process. 



A STUDY OF THE EFFECTS OF VISUAL TRAINING ON 
VISUAL PROFICIENCY, ATTENTION AND READING 
PERFORMANCE IN LEARNING DISABLED CHILDREN 
MA^FESTLNG READING RETARDATION Order No. 8022096 
Berchek, Philippa, Ed.D. Columbia University Teachers College. 1980. 
169pp. Sponsor: Professor Robert Bowers 

This stud> was conducted to determine the effects of a supplementary 13 
week schooi-based program of visual training activities upon visual 
proficiency, reading competence, and attention in learning handicapped 
children manifesting reading retardation. Sixty nine subjects whose CAs 
ranged from 76 to 176 months and whose IQs ranged from 84 to 120 were 
assigned to one of three groups: (1) visual attention training, 
(2) conventional academic training, and (3) control. The results indicated 
'^»-«nces between groups in visual proficiency, modest differences in 
r-Q Y ^comprehension in favor of the experimental group, and significant 
ll\lv> :s in attention in favor of the experimental group. Although the 



obtained results cannot be generalized beyond this population, the research 
procedure used suggests a methodology that has relevance for teachers of 
children who require help to learn strategies of attending. 



THE EFFECTS OF THREE DIFFERENT READING PROGRAMS 
ON UNDERACHIEVING STUDENTS Order No. 8027651 

BhaTU. SurjNDE*K.,Ed.D. Brigham Young University, 1980. 135pp. 
Chairman: Glen E. Thomas 

The purpose cf this study was to determine the effects of three reading 
programs (Ginn, Sullivan, and Engelmann-Becker Corrective Reading 
Progi un) on underachieving students from fourth through sixth grades in 
the areas of Vocabulary, Comprehension, Spelling and Composite Scores as 
measured by the Gates-MocGinitie Reading Test and the Metropolitan 
Achievers; Test. 

One hundred twenty underachieving students at Harris Elementary 
School. Tooele, Utah, were randomly assigned to one of three experimental 
groups using Ginn, Sullivan, and Engelmann- Becker reading programs and 
a control group receiving varied reading instruction. Pre to post mean score 
gains of approximately one y^r were obtained for each of the groups in 
each of the four areas. An analysis of variance showed no statistically 
significant differences in the effectiveness of the four programs. 



A COMPARATIVE STUDY: FOUR METHODS OF READING 
FXATICE AND THEIR EFFECT ON ACHIEVEMENT AND 
ATTITUDE Order No. 8015344 

Burley, JoAnnf. Elaine. Ph.D. University of Pittsburgh, 1979. 112pp. 

The purpose of this study was to examine four methods of reading 
practice within a short-term, high intensity instructional reading program. 
Specifically, Sustained Silent Reading, Programmed Skill Development 
Kits, Programmed Cassette Tapes and Programmed Textbooks were 
compared to determine which method would yield educationally 
disadvantaged high school students higher reading achievement scores. 

Secondly, students' attitudes toward reading were compared prior to, 
and after participauon in one of the four reading practice groups. 

The population used in this study consisted of eighty-five Upward 
Bound students who resided on a local university campus for sue weeks 
during the summer The population was composed of predominately Black 
male and femaJe students enrolled in tenth, eleventh and twelfth grades. 
Those who participated in the Upward Bound program qualified as 
economically and educationally disadvantaged students according to the 
criteria established by the Department of Health, Education and Welfare. 

Students were randomly assigned to one of four treatment groups. Each 
treatment group was divided in half forming two sections per group. 
Treatment groups were designated by the method of reading practice used. 
Reading instruction and practice was held daily for seventy- five minutes for 
six consecutive weeks. The actual reading instructional and practice time 
was sixty minutes daily with fifteen minutes provided for classroom 
procedures. Initially, reading instruction for each group was held for forty- 
five minutes with fifteen minutes for reading practice. The instructional time 
schedule was designed so that as the instructional time decreased by five 
minutes the reading practice time increased by five minutes. The lime 
allotted for reading instruction and practice was changed each week for six 
weeks. 

The instructional staff consisted of one reading consultant, one reading 
supervisor, four reading teachers and one reading specialist intern. Reading 
teachers were randomly assigned to one of the four treatment groups. 

Reading achievement and attitudes toward reading for each group was 
determined from pretest, post test mean scores on the Stanford Diagnostic 
Reading Test - Level III. Forms A and B < 1974). and the Estes Attitude 
Scale (1974) respectively. Specific subtests used from the Stanford 
Diagnostic Reading Test were. Literal and Inferential Comprehension: 
Word Parts and Word .Meanings Vocabulary, and Fast Reading. 

The data collected were analyzed by analysis of covariance with pretest 
scores serving as the covanate. 

The overall F-Ratio for Literal and Inferential Comprehension was 
statistically significant at .05 for the four treatment groups. The SchefTe post 
hoc comparison test revealed the Sustained Silent Reading group differed 
significantly at .05 from the Programmed Skill Development Kits group. 

No significant difference was found between the four treatment groups 
on Word Parts and Word Meanings Vocabulary Subtests. 

The overall F-Ratio for Fast Reading was sta'istically significant at .01 
for the four treatment groups. The ScherTe post rue comparison test 
revealed a significant difference at .05 between the Sustained Silent Reading 
group over the other three treatment groups. 



The overall F-Ratio for the Estes Attitude Scale was statistically 
significant at .01 for the four treatment groups when measuring students' 
attitudes toward reading. The Scheffe post hoc comparison test revealed a 
significant difference at .05 between the Sustained Silent Reading group 
over the Programmed Cassette Tapes group 

The reliability coefficient of the Estes Atuiude Scale was reported for 
this study at .86. 

Overall, Sustained Silent Reading, as a method of reading practice, was 
more successful in improving reading achievement scores and reading 
attitude than Programmed Skill Development Kits, Programed Cassette 
Tapes or Programmed Textbook groups. 



A STUDY OF CREDIT REMEDIAL ENGLISH COURSES IN THE 
TWO-YEAR COLLEGES LN THE UNITED STATES 

Order No. 8021205 
Butler. Margaret Scott, Ph.D. Indiana University of Pennsylvania. 
1980. 233pp. Supervisor: Robert G. Johnson 

This study was conducted in an attempt to determine what is happening 
in the two-year colleges in the United States concerning remedial English. 
Separate questionnaires were sent to the administrator of remedial English 
and the instructor of remedial English in each two-year college listed in 
Education Directory, Colleges and Universities 1977-78. Special schools such 
as schools of business, dentistry, and music were omitted. Each college 
response was tabulated according to the college's accrediting agency and the 
accrediting agencies were used to make geographic comparisons. Every state 
in the United States is represented in the responses. 

The investigation included the age and size of the college; the make-up 
of the student body, such as primarily urban, suburban, or rural; the control 
of the institution, such as state, local, independent-non-profit, private or 
state and local combination: the requirements for admission; the number of 
incoming fresh: ten; the percentage of students in one-year terminal, two- 
year terminal, and college parallel programs who take remedial English: the 
ratio of staff to students in remedial English classes; the financing of 
remedial English, such as regular budget, grant, federal aid; the age of the 
remedial English programs; the identification of students lor remedial 
English, the identification of remedial English in the school catalog; the 
type of credit received for remedial English; the materials used in teaching 
remedial English and their rank of importance; and the degree of 
satisfaction by both administrators and instructors witr. their remedial 
English programs. 

Broad conclusions, implications, and relationships were noted from the 
responses, among which are the following. Most of the two-year colleges 
that are more than fifteen years old are found in the West, and this 
association also has the highest percentage of schools with over 10,000 
students. The highest percentage of the colleges use their own tests to 
identify students for remedial English. The highes; percentage of schools 
give English credit and a letter grade for remedial English. A textbook is the 
most used material in teaching, and writing and re-writing rank first in the 
methods considered most important for use in teaching remedial. A higher 
percentage of instructors than of administrators are very satisfied or 
dissatisfied with their remedial programs. 



RELATIONSHIP OF INSTRUCTIONAL SETTING AND 
ASSOCIATED VARL\BLES TO READING ACHIEVEMENT FOR 
TITLE I STUDENTS LN A FLORIDA URBAN SCHOOL 
DISTRICT Order No. 8029048 

Chambugs, Carolyn Alford. Ed.D. The University of Florida. 1980. 
107pp. Chairman: Michael Y. Nunnery 

Assistance to local educational Fancies for compensatory education for 
children of low income families tr.s betn provided through Title I of the 
Elementary and Secondary Education Act (ESEA). The basic aim of most 
Title I programs has been to help Title I stu dents learn the basic skills, more 
specifically, to increase their reading achievement To bring about these 
reading achievement increases, loral school administrators have been faced 
with making decisions about *he uperation and management of their Title I 
programs. Given the foregoing, the study focus was the relationships 
between administrative decisions concerning instructional setting and 
certain teacher variables and the reading achievement of Title I students. 
Specifically, the following primary question was investigated for each grade 
level. K-6: Is there a difference in reading achievement between students in 
Title I pullout classes and students in Title I mainstream classes? Since other 
variables could have contributed to the findings, secondary questions were 
also investigated: Is there a difference in reading achievement between 
**V^"ts whose Title I teachers are experienced and students whose Title I 
Y2 nypfs are inexperienced? Is there a difference in reading achievement 
v> m students whose Title I teachers have a positive opinion of their 



instructional setting and students whose Title I teachers have a negative 
opinion of their instructional setung? Is there significant interaction between 
and among instructional setting, teacher experience, and teacher opinion of 
the instructional setting in regard to reading achievement? Seven 
hypotheses were formulated from these questions. 

The study was conducted in a large urban school district in northern 
Florida. Of the 11,645 students enrolled in the Title I program during the 
1978-79 school year, 7.567 students who had both a pretest and a posttest 
reading achievement score and who could be identified with a single teacher 
participated in the study. 

Data pertaining to the independent variables (instructional setting, 
teacher experience, and teacher opinion of the instructional setting) were 
collected from teachers on an investigator designed instrument. Data 
pertaining to the dependent andcovariate variables (reading achievement 
posttest and pretest scores) were obtained from district test records. These 
data records were matched to group the participants according to the 
various levels of the independent variables. A 2 x 2 x 2 analysis of 
covariance with pretest reading achievement scores oeing used as the 
covariaie was utilized as the technique for testing the hypotheses, Of the 49 
analyses that were made (seven hypotheses for seven grade levels). 9 were 
significant at the .05 level of confidence, 32 v ere not significant at the .05 
level, and the computations could not be completed for the remaining 8 
because of insufficient data. It was concluded that there were no consistent 
relationships between reading achievement of students and the two types of 
instructional setting (pullout and mainstream), the two levels of teacher 
experience (experienced and inexperienced), and the two types of teacher 
opinion of the instructional setting (positive and negative). Additionally, 
there were no consistent interactions among the three variables. The general 
conclusion was that there was no logical pattern of relationship among type 
of instructional setting, level of teacher experience, ana type of teacher 
opinion of the instructional setting and the reading achievement of Title I 
students. 



ALTERNATIVE MODES OF DELIVERING SUPPLEMENTARY 
READING SERVICES TO COMPENSATORY EDUCATION 
STUDENTS LN RELATION TO READING ACHIEVEMENT AND 
COST EFFECTIVENESS Order No. 8029050 

Chavous, Patricia Griffin, Ed.D. The University of Florida, 1980. 91pp. 
Chairman: James W. Longstreth 

The facets of the problem investigated in the study were to determine if 
there were differences in reading achievement of Title I students, in a single 
school, who were provided services by two different modes of delivery: to 
determine if the variables of sex, race, ability, and socioeconomic status had 
a significant effect on the reading achievement of students; and to determine 
if there were differences in the cost effectiveness indices for each of the 
delivery modes, 

The study was conducted in a small rural school district with the sample 
drawn from a single school in the district The sample population included 
all of the Title I identified students in the school during the 197? .'ical year. 
The students were randomly assigned to a Capital Intensive delivery mode 
group and a Labor Intensive delivery mode group. The Capital Intensive 
delivery mode consisted of a set of planned, individualized, and 
programmed procedures in which people and machine were used in an 
integrated manner to achieve results. The Labor Intensive delivery mode 
consisted of procedures for delivering services where the greatest monetary 
expenditure for input was for hi! nan effort. The criterion for program 
effectiveness was residual score for reading achievement as measured by the 
California Achievement Test. Cost data collected for the study included 
expenditures for salaries, materials and supplies, staff development, and 
indirect cost 

The primary data analysis techniques utilized were multivariate 
regression analysis and t test for difference between means. The multivariate 
regression analysis was used to cest the effect of the delivery mode, race, sex, 
socioeconomic status, and ability on the dependent variables of Vocabulary 
subtest. Comprehension subtest, and Total Reading scores on the California 
Achievement Test. The t test was used to test the significance of the 
difference in mean cost effectiveness indices for each of the delivery modes. 

The main effects for delivery mode were not significant at the .05 alpha 
level across the criterion variables. The main effects for ability and pretest 
score were significant at the .05 alpha level across the criterion variables 
The main effects for sex and race were significant at the .05 alpha level when 
using the Compreh erosion score as the criterion variable. A significant F 
ratio for the interaction of effects for race and deliver) mode indicated that 
there was at least one difference between the sets of means studied for the 
Vocabulary subtest The analysis for Comprehension subtest indicated a 
significant interaction effect for sex and delivery mode. Again, the 
significant F ratio indicated at least one difference between the sets of means 
studied. The t statistic reported in the analysis for the difference in the cost 



effectiveness means was not significant at the .05 alpha le\ e! 

The following conclusions are based on the results of the data analysis 
and must be considered within the imitations of the stud> . (1) Thv tv/o 
delivery modes used in the study did not significantly effect students' 
reading achievement (2) The reading achievement of compensatory 
student, was effected more by the personal and social variables usc^ in the 
study than by the mode of delivering reading services. (3) Students' ability 
level and initial achievement level were ihe most consistent predictors of 
success in the elementary compensator) reading program. (4) There was no 
significant difference in the cost effectiveness indices for the Capital 
Intensive delivery mode and the Labor Intensive delivery mode for riding 
services. 



THE DESIGN AND IMPLEMENTATION OF A REMEDIAL 
READING PROGRAM FOR UNIVERSITY FRESHMEN AND 
SOPHOMORES IN VENEZUELA Order No. 8014419 

Di Vora. Mercedes E. Castillo. Ed.D. University of Kansas. 1979. 
164pp. 

The problem with which the School of Education of the University of 
Carabobo is confronted is the very likely existence of a sizeable group of 
students who possess reading abilities below the level required by the 
complexity of the reading material used for their university subjecrs. and 
who, therefore, find themselves unable io perform adequately in their 
academic activities. 

The purpose of this study was to present the design and implementation 
of a remedial reading program for those students entering the School of 
Education of the University of Carabobo and showing reading deficiencies, 
and to present a program for training of a group of teacher-counselors to 
implement such a reading program. The need for the study was inferred 
from a survey of literature regarding reading problems of American 
students, due to the lack of research in this field in Venezuela. Assumptions 
for the study were established based on the same survey of literature. 

In order to provide basic data and to test the validity of assumptions 
made, a test was conducted using a testing device designed for English- 
speaking students of Spanish as a second language. In agreement with the 
design of the ML A test, the form MA is the first level and was administered 
to 93 freshmen and form MB of the same test to 71 sophomore students. 
The total tested group had 164 students. Mean, standard deviation, upper 
and lower quanile and median daia were derived from test results. An item 
analysis of the test results was undertaken. This item analysis was directed 
towards the determination and characterization of the types of reading 
deficiencies and their respective level in the tested sample. For this purpose, 
each iki item was categorized in regard to the ability it measured within the 
reading skill context. The categories were established in accordance with the 
Elijah and Legenza (1978) taxonomy. An evaluatioi of reading speed has 
also been included in the interpretation of the test results. 

Test iesults for Spanish-speaking Venezuelan students show higher 
scores and less dispersion than norms developed by English-speaking 
American students learning Spanish as a second language. Taking this 
difference into consideration, test results are deemed congruent, with general 
norms developed by the test editor, although the range for the Venezuelan 
students was from percentiles 29 - 99 for form MA and 23 - 99 for form MB 
in contrast to the range for American students from percentiles 1 - 99. 

Also, since all raw scores were equalized as converted scores, it is 
important to note that Venezuelan sophomores (187) scored higher than 
Venezuelan freshmen (184). Speed was a problem for half of the students. 
Approximately 40 percent of the students tested are the lowest in 
Translation of Figurative Language. 

A somewhat smaller percentage, between 30 and 40 percent, have 
problems in Interpretative Comprehension or Inference. A smaller group, 
comprising iO to 30 percent of the subjects, show deficiencies in Factual 
Understanding, particularly in the identification of main ideas. 

The instrument tested was satisfactory and it can be used for the purpose 
of identifying those students who should take part in the reading program. 
Venezuelan university students seemed to present reading problems similar 
to those found by researchers among American college and university 
students. The design of the proposed program is believed to be flexible 
enough to accommodate individual \anations in knowledge, personality and 
background of the students, providing for remedial reading activities, 
individualized and programmed reading instruction, flexible scheduling and 
avried reading materials. The voluntary participation of both students and 
teacher-counselors proposed for the program should tend to create a 
motivational factor contributing to the success of the program. 
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SYNTACTIC COMPLEXITY, VOCABULARY DIFFICULTY AND 
RiiADABILlTY FOR DEAF COLLEGE STUDENTS 

Order No. 8023921 

Df.ury, Aunda Marie, Ph.D. The University of Rochester. 1980. 125pp. 

Deaf students, rveii at the post-secondary' level, dc not achieve reading 
skills comparable to their hearing peers. Assessment of their . eading ability 
has traditionally been accomplished with the use of reading tests 
standardized on populations of hearing students. The current study was 
motivated by the need for a technique which is more diagnostic in nature 
and for use specifically with hearing-impaired populations. The construction 
of such a test, however, depends on the identification of factors that affect 
readability for deaf students. Two factors which havebeen shown to affect 
readability for hearing readers are syntax and vocabulary. While there is 
some evidence that these factors affect readability for deaf students, there is 
no research to date investigating their simultaneous effects. Psych olinguistic 
theory led the author to hypothesize a syntax by vocabulary interaction in 
addition to significant main effects forsyn'.ax and vocabulary individually. 

The research reported here investigates the effects of two levels of both 
syntactic complexity and vocabulary difficulty and their interaction on deaf 
college students' reading performance. Four versions of a passage entitled. 
"The American Family," were written so that each passage represented one 
of two levels of both syntactic complexity and vocabulary difficulty. Each 
passage was approximately 400 words long. Simple syntax was defined as 
the use of simple, active, declarative sentences with simple conjunction. 
Complex syntax incorporated negation, passives, subordinate clauses, and 
avoided simple sentences. 27 words (approximately 25% of the total number 
of content words) were identified as appropriate for variation. Easy 
vocabulary items were words generally at the fourth grade level for hearing 
students (according to The Living Word Vocabulary Dale & O'Rourke, 
1976). Difficult vocabulary items were synonyms fo. the easy words, but 
generally at the eighth grade level. Reading levels of the passages (using the 
Dale-Chall formula) were estimated to be within the average reading ability 
of the subjects. A standard cloze procedure in which every seventh word 
was deleted was applied to each passage for a total of 50 deletions per 
passage. 

A total of 120 profoundly deaf (minimum loss of 92 dB in the better ear) 
students equally representing three levels of English ability were .selected 
from those attending the National Technical Institute for the Deaf, a post- 
secondary program. Subjects each read one of the four passages in its 
entirety and then completed the cloze task for that same passage. Cloze tests 
were scored for verbatim responses. Errors were assigned to one of six 
categories: (1) Synonymous; (2) Simple morphological error; 
(3) Syntactically acceptable, semantically unacceptable: (4) Semantically 
acceptable, syntactically unacceptable: (5) Unacceptable; (6) No response. 
A 3 (English level) x 2 (syntax level) x 2 (vocabulary level) ANOVA was 
computed for verbatim responses. A MANOVA was computed for 
frequencies of errors by categories. 

Results indicate significant main effects for English, syntax, and 
vocabulary in the expected directions. There were no significant 
interactions The lack of interaction is discussed in terms of two possible 
explanations: An interaction does not exist for these students because of 
how they learn English; and the cloze may be insensitive to such an 
interaction. 

In general, for errors, the simpler the passage, and the better the English 
skills, the more grammatically acceptable the errors. 

Implications for the selection and development of reading materials and 
diagnostic testing are discussed. 



AN EVALUATION OF FUNCTIONAL LITERACY REMEDIATION 
IN LEON COUNTY Order No. 8021098 

Fairbanks, David Lakry, Ph.D. The Florida State University, 1980. 
110pp. Major Professor: Joseph To rgesen 

This applied research project consisted of three interrelated strands of 
inquiry concerning the performance of students in two Tallahassee high 
schools on the first two administrations of the Florida Functional Literacy 
Test(F.L.T.). A quasi-experiment of the remedial programs provided for 
the failers of the 1977 F.LT. was conducted using two dependent variables: 
F.LT. percent correct and total reading score from the Woodcock Reading 
Mastery Test (W.R.M.T.). Results found that remediation led to significant 
improvements in F.LT. performance but not in basic reading ability. 

An analysis of the amount of gain in F.LT. test scores between the two 
testing sessions which can be attributed to regression to the mean was also 
conducted. This analysis showed that up to 10 percentage points of F.LT. 
improvement can be attributed to regression; and that a considerable 
number of remedial students will pass the F.LT. on their second attempt 
because of this artifact 



Those students who passed the F.L.T. by a narrow margin (ten raw score 
points or less) were found to be reading at a 4.6 grade le\ef Those students 
who. failed on their first attempt were reading at the 3.5 grade level. All 
groups showed similar gain in reading skills du ring the study: at the reading 
post test the remedial students were reading at a 3.9 grade level; well below 
the pretest mean for the nearpasserc. Despite this lack of growth in reading, 
all but 5 of 42 remedial students passed the second F.L.T. Considerable 
overlap between the groups in the distribution of reading abilities w>as also 
reported. 

The concurrent validity of the F.L.T. was estimated as .63 based on the 
pretest correlation between it and the W.R.M.T. The overall test-retest 
correlation for the F.L.T. was .61 which can be considered acceptable given 
the one year delay between testing sessions. The classification reliability of 
the F.L.T. was estimated as .85 for borderline passers and .95-1.00 for the 
rest of the near passer continuum. 

The reading achievement histories of these two groups of students, and a 
third which passed the F.L.T. by a safe margin, were described after a 
seaich of each student's cumulative record folder. As early as the end of the 
second grade, the mean reading level from the C.T.B.S. of the eventual safe 
passers was significantly better than that of the eventual failers. The near 
passers and failers did not reliably diverge in mean reading ability until the 
end of the fifth grade. The relative deficiency in reading ability reported for 
the failers arose from three time periods in their educational history. These 
periods were: prior to the third grade; during the fifth grade; and the period 
between the end of the seventh rnd the end of the tenth grades. The reading 
achievement of the failers was found to be the most stable of all th ree 
groups. This was due to the rarity of these students ever rising above the 
30th percentile of the normatjve population. 



COMPARISON OF COLLF.GE STUDENTS' READING GALNS IN 
A DEVELOPMENTAL READING PROGRAM LSING GENERAL 
AND SPECIFIC LEVELS OF DIAGNOSIS Order No. 8016531 
Flippo. Ro\a Ft jug. E-D.D The University of 'Florida. 1979. 118pp. Co- 
Chairmen: Gordon D. I^awrcnce, Bruce A. Gutknechl 

This study was designed to compare the effects of specific and general 
diagnosis on postsecondary students' progress in selected reading subskills 
after developmental instruction. Instruction was prescribed from the specific 
results of a diagnostic reading test for some students and from the general 
and more traditionally used results of a survey reading test for other 
students. The selected subskills were literal comprehension, inferential 
comprehension, word meaning, word parts, phonetic analysis, structural 
analysis, scanning and skimming, and fast reading, as measured by the 
Stanford Diagnostic Reading Test (SDRT). Blue Level (1976). and 
vocabulary and comprehension, as measured by the Nelson- Denny Reading 
<NDRT)( 1973) 

The sample in this study consisted of 226 students from an original 
group of approximately 450 freshmen enrolled in fifteen different sections 
of "Effective Reading** in the fall semester 1978 at the University of South 
Carolina's College of General Studies. Columbia, South Carolina. These 
students were required to take the 3 credit course because of low Stanford 
Achievement Test scores. Students were randomly assigned to experimental 
(X=112) or control (X= 114) treatments. The nine instructors that taught 
the classes had approximately an equal number of experimental and control 
students in each of their sections. Experimental and control treatments were 
provided not by the instructors but by graduate assistants (supervised by the 
researcher) during lab time. All students were treated with two hours per 
week of classroom instruction with their instructor and one hour per week 
of iab instruction. Lab instruction was based on each student's individual 
prescription. On the basis of information from the subtests of the diagnostic 
instrument (SDRT), individual prescriptions for reading skill improvement 
were written for the experimental students. Only the information from the 
subtests of the survey instrument (NDRT) was used in writing prescriptions 
for the control students. The original diagnoses from the pretest information 
on students in both treatments were not altered in any way throughout the 
remediation. Both the control and experimental students had the same 
treatment, with the exception of the amount of diagnostic information 
available for counseling and prescribing instruction during lab sessions. The 
gain in the ten selected subskills of reading was measured by the pretest and 
posttest differences on the SDRT and the NDRT. A t-pool test was used at 
the .05 level of significance. 

There was a statistically significant difference in the means of the gain 
scores of the experimental students in the subskills of literal com prehension, 
inferentiaJ comprehension, word meaning, phonetic analysis, structural 
analysis, and scanning and skimming. There was not a statistically significant 
difference between the means of the gain scores of the experimental 
students and the control students in the subskills of word parts, fast reading. 
O ry. and comprehension. However, on the subskills of fast reading 




"bulary, the observed gain of the experimental group was 



substantially higher than that of the control group, but not significantly 
higher at the .05 level 

This study's findings generally support the conclusion that post- 
secondary students do better in a developmental reading program that 
uulizes more specific diagnosis and prescription than in a reading program 
that utilizes more general testing of reading abilities. Add::xmally, gains 
made in certain reading skills may be reflected in the results of diagnostic 
reading tests and not in the results of the suney reading tests which are 
more commonly used. 



SOCIAL FACILITATION INFLUENCES ON THE ORAL READING 
PERFORMANCE OF MILDLY HANDICAPPED SEGREGATED 
ELEMENTARY SCHOOL CHILDREN Order No. 8020658 

Gottlieb, Barbara Wejntraub. Ed.D. Northern Illinois University. 1980. 
93pp. Director: Marvin Powell 

The purpose of the present study was to investigate the impact the 
presence of others has on the oral reading performance of mildly 
handicapped segregated school children. It was designed to test two 
competing theoretical explanations of the social facilitation phenomenon: 
Zajonc's (19*5) theory which is predicated on the "mere presence" of an 
audience which is critical in effecting behavioral change; and Cottrell's 
(1968, 1972) theory which maintains the element of perceived evaluation as 
its salient factor in behavioral variation. 

A sample of 24 mildly handicapped children from two suburban 
midwestern school districts participated in the present study. The children 
were equally divided between second and third grade reading levels, 
designated as such on the basis of school standardized test results. An 
additional 72 nonreading, nonhandicapped kindergarteners and 72 
nonhandicapped regular class children from grades 3 through 6 also 
participated in this study. 

Four treatment conditions were generated to investigate the competing 
audience ("mere presence") and evaluation theoretical explanations. They 
were: Alone/Evaluation: The subject was alone and instructed to read into a 
tape recorder for future evaluation by a reading specialist Alone/No 
evaluation: The subject was instructed to read alou d for practice while the 
examiner did some paperwork in the far corner of the room. 
Group/Evaluation: The subject and 3 nonhandicapped regular class 
chronological age peers read a story in "round robin" fashion. Group/No 
evaluation: The subject read a story to 3 nonreading, nonhandicapped 
kindergarteners. 

Performance criterion was the raw score error count (Gray, 1967; 
Spache, 1963) of the number of errors committed by the subject over the 
first 100 ■vords read in each condition. 

Six hypotheses were generated, two a priori and four a posteriori. The 
two a priori hypotheses were tested by an analysis of variance on the data 
when aggregated across grade level. The error term from the analysis was 
then used in two different ANOVAs io investigaie the alone/evaluation x 
alone/no evaluation and the group/evaluation x group/no evaluation 
significance. A 2 x 2 x 2 (grade x audience x evaluation) ANOVA was used 
to lest the remaining hypotheses An alpha level of .05 was established for 
the rejection of all null hypotheses. 

Results of the ANOVA conducted to test the six hypotheses revealed 
two significant effects: (1) a significant main effect ftr evaluation indicating 
that children who read in the evaluation conditions made significantly more 
errors in oral reading than when reading in the no evaluation conditions; 
and (2) a significant audience x grade level interaction. Tests for simple ' 
effects of the significant interaction failed to indicate significant differences. 

The findings of the study revealed Cottrell's model the more efficient 
predictor of behavior. Results were then discussed in relation to 
mainstrearning mildly handicapped children, specifically the possibility that 
contact with nonhandicapped children may not be in the best interests of 
the handicapped child. 
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EFFECTS OK A SHORI-IERM I I I I E 1 PAR FN I 
IWOL\ KM I NT PROGRAM IN KFADING I SIM, P\RKM HHP 
PACKETS IN HIE HOME OnK-r No. HOlhM: 

HOI-SINGKR. KaUIRYN GooiMn. Ph D f kf ( >:;vf\:a ofli'^nJ.i V^') 

I05pp Chairman: Dr Linda I. I amnio 

This stud\ tnvesugaled the effects of a short term I parent 
involvement program using mdivtduaih prescribed activities sent imothc 
home as a means of: (1) improving reading skills ofpnrnan age children 
and (2) increasing parental involvement in the schiwl setting I ne Parent 
Help Program is a response to the concern of educators and legislators 
regarding the lack of parent involvement in Title I programs, particular^ tn 
large urban ai eas. This study anal> zed the effectiveness of the Parent !lelp 
Program in order to detcrminc'thc impact of an individualized parent 
involvement program on: (1) student' achievement in reading skills; 
(2) students' attitude toward school and reading; and (3) parents' contact 
with the school 

The sample (n = 80) was randomly selected from the population of Title 
I children in the first, second and third grades attending a large 
metropolitan elementary school in Jacksonv ille. Honda Children in the 
treatment group (n = 40) received ! 3 weekly individually prescribed Parent 
Help Packets Fach packet was prescribed following a set of six specific 
criteria 

The sample was pretested and posttested on the Stanford Achievement 
Test Reading Section, the Duval County Essential Skills Reading Test, and 
the Schonell Graded Woid Reading Test. Data analysis consisted of a three- 
way analysis of variance using treatment, grade, and sex as factors. 
Statistically significant results (a < .001) were found on the mean gain scores 
of the Schonell Graded Word Reacting Test: however, no statistically 
significant (a < .05) results were found for the mean gain scores on the SAT 
or the EST. 

The Battle Student Attitude Scale was administered as a posttest No 
statistically significant (a < .05) results were found between groups on the 
mean scores on the BSAS. A compilation of parent-teacher conferences, 
parent initiated parent- teacher phone conferences, and attendance at Parent 
Advisory Council meetings yielded a score for each parent's contact with 
school. A t-test procedure showed significant (at < .0044) difference between 
treatment and comparison groups. 

The findings in this study suggest that a parent involvement program 
using individually prescribed activities sent into the home is an effective 
means of improving some specific reading skills of primary age children and 
increasing parental involvement in the school setting. 

A STUDY OF THE EFFECTI YEN ESS OF THE 
DEVELOPMENTAL READING PROGRAM AT NORTHERN 
VIRCLVL\ COMMUNITY COLLEGE'S ANNANDALE CAMPUS 

Order No. 8026336 
Lesnkx Howard Michael, Fd.D. The George Washington University, 
1980. 106pp. Chairperson: Anthony Marinaccio 

The purpose of this study was to determine the effectiveness of three 
developmental reading course options at the Annandale Campus of 
Northern Virginia Community College. The options were a course in 
reading improvement, a verbal studies laboratory, and simultaneous 
enrollment in boih. Reading comprehension improvement as measured by 
post-course scores on a Cloze-type test, adjusted for pre-coursc scores, was 
the dependent variable; student status (eg., terminal, transfer) and sex, and 
the course options selected, were used as primary independent variables, 
and were studied by an analysis of covariance (with interactions tested). The 
three course options were analyzed by a T-test Other independent 
variables, demographic and matricular, were analyzed by simple frequency 
distributions. 

By use of the analysis of covariance, no significance was found at the .05 
level between the mutually exclusive course options with respect to reading 
comprehension improvement; however, T- tests performed upon the 
unadjusted means of the pre- and post- treatment Cloze scores for each of 
the three groups showed that each of the col;s.c options did have a 
significant effect (at the .05 level) in improving the reading comprehension 
of the students in the sample. 

Further research along the lines of this study and the use of standardized 
tests in developmental reading programs were recommended. The Ooze 
tests should be retained at the school for diagnostic and teaching purposes 
only. Research should be conducted to determine: (1) persistence and 
academic performance of developmental students after leaving the 
developmental programs and entering regular college credit programs; 
(2) the influence of various methods and types of treatment in 
developmental reading on the ability to read technical matcnal; (3) the 
— 'jj — between traditional programs and instructional processes in 
Cpp improved reading comprehension for developmental students; and 
Q lJaX^L lonance and optimal numbers for class size in developmental 
nSS ui wg'ffiiru coon. 



EF! K(TS OF SMM I (,k(H P KM Kl ( I L>\ IN ( OMp\fc!\n\ 
10 WRiA (.R(H P INMKl ( HON ON WW OK\! I \\c.l U.I 
PERFORMANCE C)I I.W.I \< >\ nilOtD PKlsUMOi 
CHILDREN Ord.r Nn V .* 

I OWl Mint. IURHV*\ I I> D Sr'.'hcr /.'.> ■.: I :\ »0 *.'pp 

The purpose of this vt;;d> '*as w> r.vcV^.'.itc the c'lct o! ..tj!! (: .p 
instruction :r. :» mpanson to \.\:^: j-.vup iia*,:^:*. . % n i x r, t-c o:j" ;ar t - c 
performance v. : language delayed preschool children I < "v I.ir^jf.e 
delayed children be>cc:i the .l^cv of to 60 months w_ - \),c uihcctv fo: 
thts research Thr sample div.ded i:.lo iwoco:.t:o! cr !a; t c grot;?* of \?> 
children and su experimental small t '.:»"jps There wc:c three thildrer*. in 
four of the small groups and four children in each of the rc::;.;:;v.r,g >o 
groups 

The investigator taught the experimental groups and another instructor 
taught the control groups Both the investigator and the msiructor *ere 
experienced teachers of preschool handicapped children The Urguage 
instrucuonal tune for both the experiment and control fcvoups limits 
15 minutes for five days a week for a penod of months lX:nng these 
times, the investigai % r and the other instructor tau^V, ar. eclectic Ur.guige 
curriculum. 

The Penbody Picturt v/ ocjbu!jry 7«/(PP\T), Form H -as administered 
as a pretest to all subjects . i th ir ;tudy. The PPVT. Form A was 
administered as a posttest The Preschool Language Sezle (?1 -S) iiso was 
administered to all the subject: as a pretest and a posttest The form of 
statistical testing for this study w as an analysis of covar.ar.ee The co>arute* 
were the PPVT, Form Band the PLS Auditory Comprehcr.sioa. Verbal 
Ability, and language Age subtests The PPVT. Form A pettiest scores md 
the PLS posttest scores provided the data for analysis in t K .:s study A 
scattergram analysis was employed when there was interaction between the 
variables of age and sex. 

The pertinent results of this study were; (1) There was a significant 
difference in oral receptive vocabulary when the main effect of group was 
analyzed. No significant main effects were found on age and se.v None of 
the interactive analyses was significant The findings indicated that the 
experimental or small group: had significantly greater ga;ns in receptive 
vocabulary than the control or l^rge groups. (2) There was a significant 
difference in auditory comprehension when the main effect of group was 
analyzed No significant main effects were found on age and sex. None of 
the interactive analyses was significant The findings indicated that the 
experimental groups had significantly greater gains in auditory- 
comprehension than the control groups. (3) There was a significant 
difference in verbal ability when the main effect of group was analyzed No 
significant main effects were found for age and sex None of the interactive 
analyses involving group was significant The findings indicated that the 
experimental groups had significantly greater gains in verbal ability than the 
control groups. A significant interaction was found between age and sex. A 
scaitergram summarized the direction of these differences. The findings 
indicated that the younger males scored higher than expected. In addition, 
the older females did not score as high as expected in comparison to the 
younger males (4) There was a significant difference in language age when 
the main effect of group w as analyzed. No significant main effects w ere 
found for age and sex. None of the interactive analyses involving gro~p wis 
significant The findings indicated that the experimental groups had 
significantly greater gains in language ages than the confol groups 

Recommendations for further study included rcplicatory studies with a 
larger population containing more female subjects, with an older 
population, and with a preschool population who do not have language 
delays. An investigation of the possible effect of family related data on small 
group instruction is also suggested as well as a follow-up study with the 
sample population. 



THE EFFECTS OF GROUP COUNSELING ON SELF -CONCEPT 
AND ACADEMIC PERFORMANCE OI A SELECT GROUP OF 
SEVENTH GRADE STUDENTS IN A REMEDIAL READING 
PROGRAM Order No. 8022817 

Ujcero. Kathuxn Franks, Ed.D. Wayne S tot* University, 1980 181pp. 

Reading is one of the important skills essential for success in our society 
that seems dependent upon a healthy self-concept If higher reading levels 
can be attained through remedial reading programs, would not group 
counseling, focusing on improving self-esteem, cause even greater gains^ 

The purpose of this study was to determine the effect of the Curriculum 
Adjustment for Individual NcedMC.A FIN) program upon the self- concept 
of disadvantaged students in a Seattle junior high school and whether 
supplemental group counseling would have an enhancing effect. 

Twenty -four students were selected for group counseling from those 
students in the remedial reading program whose paients had given 
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nil Aim i iv Or nh;ii kisk (oi.lkci: rwi^siiMKN to use 
srn n u ( omiai ri,ur.s to dkwivk word meanings 

Onler No. 8025157 

Rum. KnniKU K . Ph I) Ttmph 'University, 1980. 96pp. Major Adviser: 
Piomus I acunan 

Pie majoi puipoM- of this study w ; t s to determine tiic ability of high risk 
lollrKC fnshiiu n to use live designated context clues to derive the meanings 
of unknovui words Also studied were the effects of test format and 
ftjunmalieal class nn the ability to deriv e word meanings duotigh the use of 
coritrit clues 

Pie subjects uoie 54 freshmen students at a small, liberal arts college in 
WrM Vicuna All were considered "high risk" according to criteria set by 
the college That is. all had scored below the 24-44th percentile band on the 
Reading Comprehension subtest of the Cooperative English Tests. 



Five types of context clues were used in the test materials: direct 
description, contrast, cause-effect linked synonyms and/or appositives, and 
language experience. Two 20-item test forms were constructed. Within each 
form, each context clue appeared once in combination with each of four 
grammatical classes: nouns, verbs, adjectives, and adverbs. Each item 
required the subjects to define a single nonsense word imbedded in a short 
passage. Form 1 of the test provided multiple-choice answers while Form 2 
required that the subjects provide definitions in their own words. Subjects 
were also asked to state why they chose or provided the answers they did for 
each question. 

Data were analyzed using a three-way analysis of variance with repeated 
measures on all factors: test form, grammatical class, and context clues. Post 
hoc multiple comparisons of treatment means were carried out using the 
Tukey HSDtest 

Form 2 of the test was found to be significantly (p < .05) more difficult 
lhan Form 1. There were no significant differences between lest forms 
regarding the hierarchy of difficulty for the context clues. This hierarchy, in 
order of increasing difficulty, was: contrast, cause-effect, language 
experience, direct description, and linked synonyms and/or appositives. The 
only significant (p < .05) differences were between linked synonyms and/or 
appositives and contrast and cause-effect. No significant differences were 
found for grammatical class generally. However, there was a significant (p < 
.05) difference between the two test forms for the effect of nouns. Nouns on 
Form 1 proved to be the least difficult class while on Form 2 they were the 
most difficult 

An evaluation of the comments accompanying each question indicated 
that the subjects were able to convey that they were aware of the clue built 
intc the test item 55% of the time. Certain clues appeared to be more eas !y 
identified than others. 



AN INVESTIGATION OF THE EFFECT OF AN ESAA-FUNDED 
SUMMER REMEDIAL READING AND MATHEMATICS 
PROGRAM ON THE SELF-CONCEPT AND LOCUS OF 
CONTROL ORIENTATION OF ELEMENTARY STUDENTS 

Order No. 8023169 
Reynolds. Bibb Graves. Ed.D. University of Georgia, 1980. 142pp. 
Director: Morrill M. Hall 

The purpose of this study was to investigate the effects of an Emergency 
School Aid Ad (ESAA)-funded summer remedial reading and mathematics 
program on the self-concepts and locus of control orientation of elementary 
school students. A sample of 204 students in grades 4, 5, 6. and 7 from four 
urban frhools in East Central Georgia was selected for the study. The 
students participated in a six weeks summer program designed to remediate 
reading and mathematics achievement deficiencies. One-hundred twenty- 
eight of the subjects were Negro and 76 were Caucasian. The program was 
highly structured, well-supervised, individualized, and aiforded frequent 
and immediate feedback to students. Additionally, program objectives were 
specified in behavioral terms and staff training was ongoing. 

Subjects responded to three instruments. The //ow J Sec Myself 'self- 
concept scale, the Intellectual Achievement Responsibility Questionnaire, and 
the 7ovwj Tests of Basic Skills Instruments were administered prior to the 
HSAA program, at the conclusion of the program and three months after 
the conclusion of the program. 

It was h>pothesi/ed: that students who participated in the program 
would become more positive in their self-concept; that they would become 
more internal in their locus of control orientation and that Negroes and 
males would show greater change in self-concepts and locus of control 
orientation than would Caucasians and females. It was also hypothesized 
that there would be positive correlations between changes in self-concept 
and changes in achievement and between changes in locus of control 
orientation and changes in achievement. 

The design of the study was based on Cr.mpbell and Stanley's design 
number 2, the Separate Sample Pretest-Posttest Design, where each subject 
was used as his own control. Hypotheses concerning changes in the two 
altitudes under investigation were analyzed using repeated measurement 
analysis of variance Multiple comparisons using the Scheffe procedure were 
made on all significant F-ratios. 1 lypolheses concerning the differences in 
atlitudinal changes between Negroes and Caucasians and male and female 
were analyzed using an analysis of covariance. Hypotheses concerning 
correlations between changes in attitude and achievement were analyzed 
using the Pcarson-Product-Moment Correlation Coefficient. 

Students who participated in the program became significanUy more 
positive in their self-concept arid more internal in their locus of control 
orientation. The hypothesized difference in changes in locus of control 
orientation between Negro and Caucasian students was not found. Male 
q lid show a significantly greater change on the I- r.ubscale of the 
"n did females though no significant differences were noted 
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between changes on the 1 + subscale between sexes. No significant 
differences were found in changes on the HJSM scale by race. Male 
students did show a significantly greater change on the 1* subscaie of the 
IARQ. Weak positive correlations were noted between changes in student 
achievement and locus of control orientation. Weak positive correlations 
were found between changes in reading achievement and Personal 
Appearance and in changes in mathematics achievement and in Autonomy 
and Academic Adequacy (dimensions of the HISM scale). 

It may be concluded that remedial programs of the type funded under 
the Emergency School Aid Act offer p r oniise as vehicles for enhancing 
student locus of control orientation and self-roncepL The data tended to 
refute earlier findings of researchers showing Negroes self-concepts to be 
lower than Caucasians and for Negroes to lend to be more external in their 
locus of control orientation. The Negro subjects in this study tended to be 
more positive in their self-concept and more internal in their locus of 
control orientation than their Caucasian counterparts 



CRITICAL READING CRITERIA USED BY NON-PROFICIENT 
READERS IN COLLEGE Order No. 8016290 

Rodbins. Louse Dunbar, Ed.D. Hofstra University. 1980. 138pp. 

The major purposes of this exploratory study were: (1) to determine the 
criteria used by the non-proficient reader in college when critically reading 
expository prose for the purpose of evaluating u as a source of information 
for a research paper: (2) to determine what relationship existed between 
(a) passage comprehension as revealed by a cloze exercise score and (b) the 
number of appropriate criteria used to evaluate a passage selected from 
among three possible choices as the best source of information for a 
research paper; and (3) to determine the degree to which non-proficient 
readers in college can distingush between appropriate and inappropriate 
criteria when presented with a list which contains both types of criteria 
intermixed. 

In order to achieve these purposes, 22 community college students 
whose scores on the Comprehension and Word Meaning subtests of the 
Stanford Diagnostic Reading Test, Form A. Level III, were selected to 
participate in the study. 

Three experimental passages were selected by the investigator. As a 
comprehension check on these passages, the subjects were given a 250- word 
cloze test on each passage. Then subjects were asked to read the intact, 
1000-word passages, to select the one they deemed the best source of 
information for use in a research paper on the current and historic functions 
of the family as a unit in our society, and to list the criteria employed in 
evaluating the passage selected. Then the subjects were given an intermixed 
list of appropriate and inappropriate criteria and were asked to select those 
that they felt were appropriate evaluative criteria. This was followed by a 
retrospective interview concerning past instruction and past experiences in 
independent critical reading situations. 

Oral and written responses were classified as author-related, reader- 
related, content-related, presentation-related, personal-subjective or 
miscellaneous. 

Frequency counts and percentages were utilized to compute (1) the 
number, variety ?.nd extent of use of evaluative criteria: and (2) the extent 
to which the subjects could distinguish between appropriate and 
inappropriate criteria. The Pearson product-moment correlation formula 
was applied to the data to determine the relationship between passage 
comprehension and the number of appropriate criteria used in passage 
evaluation. 

Findings were that (1) subjects employed a wide variety of appropriate 
and inappropriate criteria in passage evaluation: (2) subjects used more 
appropriate lhan inappropriate criteria in evaluation: (3) as a group of 
subjects were able to distinguish between most appropriate and 
inappropriate criteria: and (4) the correlation between passage 
comprehension and the number of appropriate criteria used in passage 
evaluation was low (r = .31). 

Based on those findings, the following conclusions were drawn: 
(1) either through incidental learning or direct instruction, the subjects had 
gained some knowledge of critical evaluation criteria: (2) the subjects were 
unaware of the inappropriateness of some criteria which might be used in 
cntical evaluation unui cued to their existence by one phase of this 
investigation: (3) subjects were unaware of the importance of objectivity in 
critical evaluation: and (4) improving literal comprehension would not 
substantially improve ability to utilize more appropriate criteria in critically 
evaluating an expository passage. 

Suggestions for further research include: (1) replication of the study 
with average and superior readers; (2) a comparative study of a 
conventional critical reading curriculum and one based on the classification 
framework developed for this study: and (3) an investigation of present 
pre-service and in-serv ice preparation of reading teachers to teach critical 
reading skills. 



EFFECTS OF NONVERBAL, SEMANTIC LABEL. AND 
NONASSOCUTED LABEL ENCODING TASKS ON THE SHORT- 
TERM MEMORY FUNCTION OF NORMAL AND LEARNING 
DISABLED READERS Order No. 8023899 

Scakpati, Stanley Edward, Ed.D. University of Northern Colorado, 1980. 
125pp. 

Purpose. This study was designed to investigate further the relationship 
between nonverbal and linguistic (semantic) encoding and short-term 
memory of normal and learning disabled readers. The information derived 
jvould validate and extend the verbal-visual (linguistic) integrative deficit 
hypothesis as possible cause of reading difficulues in children. Also, the 
perceptual deficit and verbal rehearsal positions to reading problems were 
tested 

Subjects. The research sample was comprised of 30 normal and 30 
learning disauled readers. Thirty children in each group were approximately 
7.5 years of age and 30 children in each group were approximately 10.5 
years of age. All children were randomly selected, utilizing predetermined 
criteria, from regular and special education (learning disabilities) classes in a 
Northern Colorado community. Normal readers were defined as reading 
between the 40th and 68th percentile on standardized reading achievement 
tests. Learning disab'ed readers were identified according to state guidelines 
and reading at or below the 25th percentile on standardised reading 
achievement tests. All subjects were matched on age, sex and IQ. 

Procedures. Each subject was exposed to a probe- type serial recall task 
using six nonsense visual forms in three treatment conditions. All visual 
stimuli and all treatment conditions were randomly presented to each 
subject. Condition 1 presented the stimuli in a nonverbal (visual) form. 

Condition (semantic) 2 utilized overt labels that represented the visual 
shapes to some degree. Condition 3 utilized nonassociated overt labels that 
were considered not to represent the visual shapes. All visual stimuli were 
selected from Vanderplas and Garvins (1959) assortment and were of low 
content and association value. 

Research Design/Statistical Analysis. A spiit-plot research design, 
utilizing a four factor analysis of variance, provided for the calculation of 
the dependent measures. Two age levels x 2 reading groups x 3 treatment 
conditions (repeated measures) x 6 serial positions (repeated measures) 
comprised the four factors. Dependent measures were selected from Signal 
Detection Theory. A d' discrimination index was computed from the raw 
data to determine memory accuracy. A response bias (Cj index) was used to 
reveal any unique responding patterns. 

Findings. No age differences were found between reading groups. 
However, interaction of age x treatment x group revealed normal readers as 
far superior to disabled readers across all treatment conditions. No 
differences were found between groups in the nonverbal condition. Both 
verbal conditions differentiated normal readers from the disabled at both 
age levels. Younger normal readers outperformed both younger and older 
learning disabled in both verbal conditions. Significant serial position effects 
were contributed by superior recall of all readers at positions 6, 5 and 1. In 
general, normal readers scored higher across all serial positions, except 
position 6 during both verbal conditions. Response biases indicated no 
unique responding patterns for any group during any treatment condition. 

Conclusions. Nonverbal (visual) recall did not distinguish the normal 
from disabled readers, countering the perceptual deficit hypothesis. Normal 
readers were superior in recall during both verbal conditions indicating the 
learning disabled are unable to encode visual information due to possible 
linguistic deficits. The amount of semantic information in the reading 
process creates a hardship on the disabled readers. 

Recommendations. Research recommendations included a replication 
study using older (12-14 years) learning disabled children. Also, research 
investigating other linguistic processes, using nonlearning disabled but poor 
readers, and breaking down semantic memory in specific linguistic units was 
suggested. 



COMMUNICATION BETWEEN THE HANDICAPPED ANT) 
NO NH AND I CAPPED; AN INVESTIGATION OF 
MA CS'STREAM 1NG Order No. 8025166 

Thompson, Te*£Sa Lou, Ph.D. Temple University, 1980. 152pp. Major 
Adviser: Art Bochner 

The present study was primarily concerned with the development of 
communicauon skills in physically handicapped children. Since these 
children arc often denied contact with peeis because of their disabilities, it 
has been suggested that they may be unable to develop the perspective 
taking ability necessary for adapting communication to a specific listener. It 
has also been suggested that the increased contact provided by 
n w jing handicapped children into public school classrooms may 
h£; RI te this problem. First, third and sixth grade handicapped and 



nonhandicapped, mainsireamed and nonmainstreamed children were tested 
on their listener-adaptation abilities in general anc. on their adaptation to 
handicapped children, using pictures as stimuli for messages. The 
communicauon patterns in the mainsireamed classrooms were examined by 
a network analysis to determine the integration of the mainsireamed. 
handicapped children. The results support the hypothesis that handicapped 
children are deficient in listener-adaptation. Mainstreaming seems to 
improve this, but does not bring them up to the level of their : 
nonhandicapped peers. Neither handicapped nor nonhandicapped children 
are as adept at adapting to handicapped others as they are to 
nonhandicapped others, and mainstreaming does not seem to improve the 
ability of children to adapt to the handicapped. The handicapped children 
are somewhat integrated into the social structure, although not as much as 
the nonhandicapped children. Developmental trends are present in both 
listener- and handicap-adaptation. Overall, participation in a mainstreaming 
program seems to have some positive effects on handicapped children, and 
few effects on the nonhandicapped. 



THE READING ANT) STUDY SKILLS PROGRAM AT 
NORTHERN ILLLNOIS UNIVERSITY, 1963' 1976 Order No. 8020783 
Walker, Mary Margaret Jon-es, Ed.D. Northern Illinois University. 
1980. 133pp. 

The purpose of the study was to develop an historical account of the 
voluntary Northern Illinois University Reading and Study Skills Program 
and to analyze selected program components. The problem was twofold: 
(1) to provide an historical record of the program's thirteen-year existence, 
from 1963 through 1976, and (2) to analyze program components in order 
to determine program effectiveness. The components were: Administration. 
Population, Curriculum, and Evaluation. 

The methodology of historical research was used from the collection, 
organization, and evaluation of the data to the derivation of the contusions 
from their relationships and interrelationships. The evolution of the 
program paralleled the national trend of that time: reading remediation, 
de\elopmental reading and study skills, and the emergence of the more 
eclectic learning assistance support systems. 

During the first six years, the expansion of the program was facilitated 
by institutional responsiveness to ;he apparent need of reading and study 
skills improvement services for coliege students. Among the program's 
contributions which led to university acceptance and support of the 
program for those years were: (1) the extension of clearly defined services 
to the university population and its subcultures of foreign students, 
academic probation students, and selected disadvantaged freshmen; (2) the 
addition of study skills to the developmental reading program: (3) the 
dissemination of periodic communications and accountabilty data to key 
university personnel; and (4) the sequential development of a curriculum 
for reading improvement. 

The final seven years represented a time characterized by changes in the 
population, administration, and curriculum of the program. Concurrent 
changes were reflected in budgetary constraints for the university and in the 
direction and empn- !j of student services provided by the Division of 
Student Affairs and the University Counseling/Student Development 
Center under whose auspices the program was operated. Consequently, the 
noncredit status of the program and financial exigencies, accompanied by 
personnel reductions in the Center, resulted in a reassessment of the efficacy 
of the Reading and Study Skills Program by the Division in 1973. Following 
an evaluation of the program conducted by a committee comprised of 
faculty and administrative staff from the Division, the decision was made to 
terminate the program in 1976. Budgetary constraints, minimal program 
accountability data, and similar programs elsewhere on campus were cited 
as factors contributing to the rationale for closing the program. 

However, an analysis of the data for the thirteen years shows that the 
Northern Illinois University Reading and Study Skills Program was 
perceived as effective by the participants. Research studies, formal and 
informal reading test scores, student participation supported by attendance 
records, and continuous student evaluations tend to substantiate the 
effectiveness of the program. 

Recommendations for further research suggested by the study include: 

(1) conduct investigative studies to identify the diagnostic instruments, 
processes, procedures, and materials that are the most efficient in effecting 
substan' e change in college students' reading skills and study habits; 

(2) undertake evaluative studies to determine the effectiveness of 
instruction within reading and study skills programs-the effect on student 
altitudes toward reading, theeffeci on college attrition rates, the 
permanency of the benefits, and the relationship between reading 
improvement and college grades; (3) determine the relationship, if any, 
between reading achievement, grade point average, and university retention 
of the former Northern Illinois University program participants; 

(4) compare the retention and graduation rate of the participants with those 
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of nonparticipants to determine if they were significantly different; and 
(5) identify the process and procedures appropriate for effecting cliange in 
the cognitive dbmpetency of older students returning to college, specifically 
those relating to reading skills and study habits. 
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Copies of the dissertations may be obtained by addressing 
your request to: 



University Microfilms International 

300 North Zeeb Road 

Ann Arbor, Michigan 48106 

or by telephoning (toll-free) 1-800-521-3042 
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